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ABSTRACT
An intro financial/managerial accounting active learning case is examined. This case involves one-half of the AICPA Framework elements. The case exposes students to elements of all three Framework categories with two/three class hours. This case gives students an opportunity to experience teamwork, prepare written reports, make oral presentations, and evaluate peers. The results of Exam II (before Case) and Final Exam (after Case) measure the effectiveness of this case. There is a significant difference of p = .01 between the mean scores on Exam II and Final Exam. About 25% of the students cited environmental issues and 37.5% of the students discussed community service activities as factor(s) in their investment decisions.  
INTRODUCTION 
Numerous calls have been made for revision of the university accounting curriculum. Albrecht and Sack [AAA, AICPA, IMA, “Big 5”] (2000) state that “Introductory accounting might focus less on preparation of financial statements and more on analysis.” In addition, these authors suggest the use of accounting information from different industries (e.g., cases). Further, they recommend that the accounting curriculum should include analysis and use of accounting information for decision-making. Also, they suggest group activities. In this active learning case (Case), each team analyzes and presents financial and managerial accounting information from a different industry (e.g., office furniture, petroleum industry, or wireless components).  

The AICPA Core Competency Framework for Entry into the Accounting Profession (Framework) (1999) identifies needed competencies for students entering accounting or business fields. Specifically, the Framework indicates the need for entry-level professionals to be able to organize and evaluate information. The active learning case permits the students in an introductory financial/managerial accounting course to experience more than one-half of the elements of the Framework, including organizing and evaluating financial information. 

In previous years, various committees consistently advocated that accounting/business education should place more emphasis on writing skills, oral skills, and critical thinking skills. The Case requires the students to write, make oral presentations, and utilize critical thinking in making decisions.  

Johnstone and Biggs (1998) recommend supplementing existing textbook material with real world activities (e.g., analysis of realistic cases). This study contributes to the existing literature by presenting a Case that exposes undergraduate students to financial and managerial information found in publicly traded company annual/SEC 10-K reports. This Case involves two companies within one industry for each team. The Case also permits the students to develop or refine necessary Framework strategies and techniques while preparing, writing, presenting, and evaluating this Case. This study also contributes to the existing literature by investigating the effects of this active learning exercise. 
THEORY

The Framework provides that beginning business professionals should be able to organize and effectively communicate information. Our Case gives the students an opportunity to write two reports (i.e., team and individual) on financial/managerial accounting topics. 

In summary, the literature suggests that student active learning exercises can enrich the learning process and that writing projects can be utilized as a learning tool. One technique to evaluate students’ learning is to use pre- and post-study measurements. According to Angelo and Cross (1993), the purpose of utilizing pre- and post-assessment techniques is to determine whether students have benefited from class discussions and assignments. Gordon (1998) used the pre- and post-assessment technique to evaluate students’ knowledge of social responsibility accounting. 
In our study, Exam II, which was administered after discussing the homework problems on financial/managerial accounting ratio topics (but before the Case was assigned), is designated as the pre-test. The Final Exam, which was given after the students completed the Case, is considered as the post-test. The following hypothesis is used to test the benefit of the Case: 

H1:
The distribution of exam scores on the financial/managerial accounting analysis questions for Exam II (before the Case) and for the Final Exam (after the Case) are the same.  

The Bedford Committee (1986) suggests that an important role of accounting educators is to foster “sensitivity to social responsibilities.” Several Framework elements involve directly or indirectly social responsibility accounting. The Case requires the students to answer questions related to environmental issues and community activities.

Several educators have made suggestions on how to incorporate environmental and social responsibility accounting into the accounting curriculum. Sefcik, et. al. (1997) recommend including environmental accounting issues into upper level accounting classes. Grinnell and Hunt (2000) developed an environmental accounting course for senior accounting majors. In contrast, an objective of our Case is to introduce the students to social responsibility and environmental accounting in an introductory financial/ managerial accounting course.

Our Case incorporates elements of five of the six criteria of the functional competencies category of the Framework. Also, the Case permits the students to experience elements of each of the criteria in the personal competencies category. Further, this Case exposes the students to elements of six of the seven criteria of the broad business perspective competencies category. The Case involves a minimum of two to three class hours. 
RESEARCH METHODS

An undergraduate introductory financial/managerial accounting class taught by one of the researchers was used in the research experiment. The Case involved financial/managerial accounting analysis for the two most recent years of annual reports and/or SEC 10-K reports for two companies in the same industry (e.g., Goodyear and Cooper Tire) for each team. 
The students are required to prepare a written team report. This report has three parts. First, the team is required to calculate ten financial/managerial ratios for the two most recent years. Then, they are expected to use the ratio analysis results as the basis for answering a set of questions. Finally, for the most recent year, the team is required to answer another set of questions related to each company’s annual and SEC 10-K reports. This part of the team report is utilized to expose the students to other sections of the annual report in addition to the financial statements and accompanying notes (e.g., MD & A section). Further, this part of the team report involves questions related to environmental issues and social responsibility accounting. In addition, each student is required to write a one-page individual report giving their opinions as to the firm they would select for investment purposes with supporting rationale. 
Also, each team is required to orally present (15 to 20 minutes) their analyses to their classmates. The students are expected to dress as if they were presenting to clients. The other classmates are expected to act as clients and are encouraged to ask questions. An evaluation form is used to evaluate (5-1 Likert scale) the team presentation and each individual presenter. The instructor and the non-presenting class members complete this form. The students are informed to keep the evaluation forms confidential and that only the instructor will compute the presenter’s scores. This form permits the evaluators to write comments and suggestions for each presenter and for the overall team presentation. 
RESULTS

First, Exam II (pre-test) is administered after discussing the homework problems on these topics, but before the Case is assigned. The Final Exam (post-test) is given after the students have completed the Case. The majority of the student exam scores (related to the financial/managerial accounting analysis topics) increased or remained the same after the Case was completed. Also, the mean score for these topics increased from 43.2% on Exam II to 55.2% on the Final Exam. The students’ Exam II and Final Exam scores are matched by names. The Wilcoxon signed rank test is utilized to test H1 (EII ≥ FE).  A significant difference (p = .01) resulted. The students’ exam scores significantly increased as a result of this active learning exercise. 

Also, the researchers analyzed the individual reports to determine whether the students considered environmental issues or community service as a factor in their investment decisions. About 25% of the students mentioned environmental issues as an important factor in their investment decisions. Also, 37.5% of the students discussed community service activities of a company as a factor in their investment selections. 
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