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ABSTRACT 
 
Theory development [4] [7] [10] and extant research [3] have indicated that the positive organizational 
behavior states of hope, efficacy, resilience, and optimism represent a single latent, core factor termed 
psychological capital, or simply PsyCap.  Positive Psychological Capital goes beyond traditional 
economic capital (what you have), human capital (what you know) and social capital (who you know) 
and consists of “who you are” and “what you can become” [6]. This core construct has been shown to 
account for more variance in work-related performance when compared individually to the four 
constructs that make it up and can be defined as “an individual’s positive psychological state of 
development characterized by: (1) having confidence (self efficacy) to take on and put in the necessary 
effort to succeed at challenging tasks; (2) making a positive attribution (optimism) about succeeding 
now and in the future; (3) persevering toward the goals, and when necessary, redirecting paths to goals 
(hope) in order to succeed; and (4) when beset by problems and adversity, sustaining and bouncing back 
and even beyond (resilience) to attain success” [8, p.3].  PsyCap has been empirically shown in the 
published literature to be related to various employee attitudinal, behavioral, and performance outcomes 
and open to development and change.  For example, in a meta-analysis involving 51 independent 
samples and a total of 12,567 employees, a strong and negative relationship between the self-reported 
PsyCap levels of workers and undesirable attitudes such as cynicism for change, stress, anxiety, and 
turnover intentions was found.  In addition, this comprehensive quantitative review found a positive 
relationship between PsyCap and desirable employee attitudes (e.g., job satisfaction, organizational 
commitment and well-being), organizational citizenship behaviors, and performance measured multiple 
ways [1].   
 
Emerging studies have also demonstrated a positive relationship between the PsyCap of college-level 
business students and academic outcomes.  For example, a significant correlation between Academic 
PsyCap and grade point averages has been shown [5].  In addition, the ability to enhance the Academic 
PsyCap levels of business students through short training interventions has been demonstrated [4].  The 
purpose of the present study is to extend this research by examining the association between the 
Academic PsyCap of business students and new measures of student engagement including community-
based activities (CBA), student-faculty engagement (SFE), and transformational learning opportunities 
(TLO).  This is the first exploratory research study to examine these relationships.  Research conducted 
at two medium sized public universities in the mid-west found important linkages between the key study 
variables.  In particular, a study of 263 undergraduate business students found significant and positive 
correlations between the self-reported Academic PsyCap of business students and their levels of CBA (r 
= .326, P < .01), SFE (r = .274, P < .01), and TLO (r = .208, P < .01).  
 
The importance of student engagement has been incorporated into the recently revised accreditation 
standards for The Association to Advance Collegiate Schools of Business (AACSB International).  For 
example, under the core values and guiding principles section of the 2013 revised standards, it is noted 
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that, “The school maintains a collegiate environment in which students, faculty, administrators, 
professional staff, and practitioners interact and collaborate in support of learning, scholarship, and 
community engagement” (AACSB International Accreditation Standards, p. 4).  In addition, the AACSB 
International revised standards have highlighted the idea that, “quality business education cannot be 
achieved when either academic or professional engagement is absent, or when they do not intersect in 
meaningful ways” (AACSB International Accreditation Standards, p. 3).  Prior research has linked 
student engagement in educationally purposeful activities with desirable outcomes such as grades and 
persistence [2] [9].  The findings from the present study suggest that the integration of PsyCap 
development activities within business school curricula would lead to more engaged students and 
ultimately to greater academic success.  Those with higher PsyCap are generally more hopeful in terms 
of the will and the way to accomplish their goals, are realistically optimistic about attaining positive 
outcomes, have efficacy beliefs to confidently pursue new objectives, and resiliently bounce back and 
beyond from setbacks.  These psychological resources relate to student engagement and would provide 
business students with additional tools they need for overcoming barriers to academic success. 
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